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Abstract 
As we delve deeper into the world of online learning in our attempts to evaluate our Computer-Aided Self-Access 
Language Learning (CASA-LL) framework (Adnan & Zamari, 2011), we began working closely with e-course 
developers and online learning managers in different countries and educational institutions to elicit their personal 
experiences regarding e-learning as a whole. Moving from a macro to micro point-of-view, we noticed three 
components in our framework that were very relevant to course instructors and classroom tutors namely needs, design 
and learner autonomy - as they move their teaching from real life to the virtual universe. More interestingly, we also 
noticed that these three components are not just relevant to language instructors but they are relevant to all educators 
who wish to embrace e-learning wholeheartedly. On the downside, given that many educational institutions (in 
Malaysia at least) are not yet ready for e-learning or are just beginning to develop an e-learning infrastructure without 
clear directions, very few Malaysian academics can be seen as “true” e-learning developers and/or instructors. To 
collect empirical data on this critical phenomenon, we identified and personally approached two highly experienced 
Malaysian academics who have attempted to embrace e-learning as part of their academic existence. This research 
paper shares their personal drive, feelings, failures and successes given the fact that both of them had chosen to work 
outside of the system as it were - to prove to their peers the virtues of e-driven learning and to show others that e-
learning is the path to the future. Using excerpts from unstructured narrative interviews and snippets of informal 
online communication with our two participants, we found that although they come from different academic 
backgrounds, they somehow shared common goals and faced nearly the same challenges and difficulties in their 
ongoing efforts to encourage, promote and support e-learning deployment. 
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1. Introduction 
(In April this year, the Malaysian Ministry of Higher Education initiated a fresh policy level initiative 
to promote and enhance e-learning, aptly called the „National e-Learning Policy for Higher Education 
Institutions‟ (Malaysian Ministry of Higher Education, 2011). Although some might see this policy move 
as timely, others might even argue that such a move should have been initiated several years back perhaps 
as the world moved into this new millennium. Whatever one might feel, eleven years into the new 
millennium the Malaysian tertiary sector is doing everything possible at least at policy level to address the 
importance, prevalence and relevance of e-learning in teaching and learning at all educational levels in 
the developed and developing world. 
Today, in the Malaysian setting it is not difficult to find many proponents of e-learning working in 
tertiary education. Many tutors, lecturers and professors that we know fully support e-learning and from 
our informal chats and more serious discussions with these colleagues throughout the years, we could 
generalize that e-learning is indeed „the in-thing‟ in academia. In fact for the outsider who listens to these 
informal chats and serious discussions, she or he might be forgiven for thinking that Malaysian academics 
not only talk about e-learning but they also widely use e-learning to strengthen and support the teaching 
and learning dyad. 
On the contrary based on our own professional experience working both in the public and private 
tertiary sectors respectively, reality on the ground does not reflect the positive support for e-learning. 
Although clearly this statement is a generalization of reality, it should pass the acid test in specific 
academic departments, faculties and schools. Of course there will be one or two academics in a particular 
department for example, who will be the exception – the lone few who have been and are continuing to 
use e-learning tools and platforms to teach in, and beyond, the classroom or lecture hall. Problematically 
their numbers seem to be quite small compared for example, to the total number of academic staff 
members within that particular academic department. 
With the wider use of social networks and weblog platforms however, we know of several peers who 
are venturing into the realm of e-learning. Seminar and conference papers on „Facebook related learning‟ 
for example, are on the rise as our colleagues and other Malaysian academics take their teaching to the 
virtual universe. The problem is, methodologically does this count as e-learning in the first place? This 
methodological issue is exacerbated by the fact that some local universities are even defining tutors and 
lecturers who use PowerPoint presentations as being „actively engaged‟ in using e- learning for teaching 
purposes. 
Due to this issue, from the outset there is a critical need to establish what actually constitutes e- 
learning in the actual teaching and learning sense of the terminology. It is not that we want to exclude the 
use of social networking platforms as e-learning tools because our own research on Facebook learning 
communities (based on Facebook community „pages‟) show that this platform indeed could be adopted 
and adapted into computer-aided self-access language learning tools (see Zamari & Adnan, 2010; 2011), 
but at the same time we might have to think twice if we were to start accepting the use of PowerPoint 
presentations as proof of e-learning in action. As such, for our research we will be using this 
comprehensive and elaborate definition of e-learning as an operational term (with our added emphasis): 
...instruction delivered on a digital device such as a computer or mobile device that is intended to 
support learning [and] have the following features: 
Stores and/or transmits lessons on CD-ROM, local internal or external memory, or servers on the 
Internet or intranet; 
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Includes content relevance to the learning objective; 
Uses media elements such as words and pictures to deliver the content; 
Uses instructional methods as examples, practice and feedback to promote learning; 
May be instructor-led (synchronous e-learning) or designed for self-paced individual study 
(asynchronous e-learning); 
Helps learners build new knowledge and skills linked to individual learning goals or to improved 
organizational performance.  
(Clark & Mayer, 2011, pp. 8-9) 
 
It is clear from this comprehensive and elaborate definition that e-learning needs to meet certain 
criteria before being seen as „e-learning‟ in the truest sense of the terminology. But even when novel 
online tools are being used to support teaching and learning, instructors need to be careful so that they do 
not end up just taking the easy route by transferring “poorly designed traditional classroom training 
directly into synchronous e-learning environments” (Clark & Kwinn, 2007, p. xv). The next section will 
highlight this and other significant issues related to e-learning as an educational movement, as a teaching 
methodology and as a way forward for Malaysian higher education institutions. 
2. Literature Review 
2.1. e-Learning as an educational movement and teaching methodology 
Horton (2011), Clark and Kwinn (2007), Clark and Mayer (2011), Prensky (2001a; 2001b), and many 
other academics and authors have discussed the importance of e-learning for this new generation of 
learners. E-learning is consequently not just a teaching methodology but it could also be viewed as an 
educational movement for this generation and beyond. Electronically enhanced teaching and learning is 
not merely a glimpse of the future but it is happening in the here and now. The many advantages of e-
learning include the ability to incorporate a variety of digital media in the instructional process, the ability 
to learn more about the performance of students based on different data collected from learning 
management platforms, but most importantly e-learning is a reflection of the technological advancements 
and changes that are happening in our day-to-day lives. As human beings become more connected in the 
digital universe, changes are also happening in the way we live our lives. For this reason, e-learning fits 
perfectly into the whole experience of living in this digitally driven world around us. 
On the contrary, wholesale acceptance of e-learning could also lead to difficulties and problems for 
example in managing the teaching and learning dyad. Just because technology is incorporated widely in 
instructing learners, this does not mean that learning will happen automatically (Bennett, Maton & 
Kervin, 2008). In other words, the process of teaching and learning should drive the technology forward 
and not the other way around. Merely incorporating Flash video files or a degree of interactivity through 
online message boards do not mean that learning will happen. In fact, some of the problems that we see in 
traditional classrooms might also be transferred into the world of e- learning. Therefore as educators and 
course instructors, we need to keep in mind that technology: 
is just a medium, a means to achieve something and not an end in itself. Therefore, to exploit the 
power of the emerging technologies, efforts (in research and practice) should be geared toward 
designing learning materials that exploit these technologies.  
(Njenga & Fourie, 2010, p. 209) 
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2.2. e-Learning in Malaysian higher education institutions 
As stated in the beginning of our paper, the National e-Learning Policy for Higher Education 
Institutions (Malaysian Ministry of Higher Education, 2011) is the right step forward for Malaysia. Public 
and private tertiary institutions in this country need to see a clear pathway of progression into e- learning 
as a shared vision of Malaysian higher education in the near future. On the other hand, an interesting 
question begs to be asked – what is the state of e-learning in Malaysian tertiary education institutions at 
this present moment in time? 
In the tertiary sector across the globe, Robertson (2003), Guri-Rosenblit (2005), and Njenga and 
Fourie (2010) found many difficulties and problems faced by national governments and educational 
providers in the tertiary sector. For instance, although e-learning as a novel idea is being embraced in 
many parts of the world, the actual deployment of e-learning infrastructures and implementation of e- 
learning based instructional methodologies are still patchy even in more developed regions. 
In Malaysia, several empirical studies were carried out by Embi (2010; 2011) and Embi and Adun 
(2010) to collect actual data with reference to e-learning in Malaysian higher education institutions. The 
studies were endorsed and fully funded by the Malaysian Ministry of Higher Education. The following 
are three salient findings by Embi, and Embi and Adun based on data gathered from public tertiary 
institutions (several private institutions failed to provide any form of data to the researchers). 
First and foremost, the biggest challenge to e-learning deployment seems to be the lack of highly 
trained staff members and low incentives given to staff members who are directly responsible for e- 
learning deployment. In other words, the IT departments in Malaysian higher education institutions are 
not fully staffed with e-learning experts. Another finding is that only one third of public higher education 
institutions in Malaysia allow their academic staff members and students to use Web 2.0 applications for 
teaching and learning in a formal manner (though informally, we believe that the use of social networking 
platforms and other Web 2.0 applications are increasing albeit at a slow pace). 
The third finding is that nearly two third of all academic staff members in local public universities 
report low motivation to incorporate e-learning tools and materials in their day-to-day teaching. Not only 
that, nearly half of the teaching staff also report that they lack commitment towards using e- learning as 
part of their teaching portfolio. This is because; these academic staff members find it hard to balance 
between using and developing e-learning tools and materials with classroom teaching and academic 
research activities. Time constraint and lack of personal expertise are clearly debilitating factors for e-
learning deployment at this moment in time in Malaysian higher education. 
2.3. The guiding questions of our research 
Based on the preceding literature and practical issues with reference to e-learning in the Malaysian 
higher education context, we decided to embark on an empirical study at the micro-level – to uncover the 
lived experiences of progressing into e-learning by Malaysian senior academics. Three open ended 
question guided our efforts and they are: 
 
1. Why does an educator decide to incorporate and use e-learning to instruct in the first place?  
2. What happens when an educator decides to incorporate e-learning in day-to-day teaching?  
3. How does an educator make sense of her or his experience of adopting and using e-learning? 
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3. Methodology 
3.1. Our participants, expectations and informed consent 
To collect empirical data, we started with identifying and personally approaching two highly 
experienced Malaysian academics who have attempted to embrace e-learning as part of their academic 
existence. We were interested in the actual „voices‟ of our participants and because of that we decided to 
use fully qualitative methods for our study. The two academics that we approached are personal 
acquaintances who had chosen to work outside of the system to prove to their peers the virtues of e- 
driven learning and to show others that e-learning is the path to the future. 
We made a conscious choice to work with these participants due to their „outsider‟ status as e- 
learning developers and practitioners who are also full-time academic staff members in their own 
institutions. Our two participants „Amir‟ and „Rick‟ (both pseudonyms) are not only adept at using 
technology to enhance the teaching and learning dyad but they are also both fully aware of the issues and 
problems at hand with reference to e-learning deployment in Malaysian higher education. 
During our initial meetings with Amir and Rick we clearly stated our expectations from them and they 
reciprocated by giving us their informed consents (Kvale, 2007) whilst ensuring that they would fully 
share their feelings and opinions regarding the matters at hand. Further details about Amir and Rick are 
presented in Table 1 below: 
Table 1. Basic personal details of our two participants 
 
 
 
 
 
3.2. Data collection methods and analysis procedures 
Having made initial contact, after briefing and getting informed consent from our two participants, we 
proceeded with data collection. We decided that the best way to gather authentic, useable data is by 
interviewing our participants. Based on our three guiding questions, we developed six open question 
frames (presented as Appendix A) that we posed to both Amir and Rick during our extended interview 
sessions with both of them. Nevertheless due to practical constraints, we could not both be present in both 
sessions. So I (Airil) decided to interview Amir whilst Zarlina conducted the interview with Rick. Being 
open-ended, the interview sessions were more akin to informal conversations and this was inline with our 
own expectations of the data. As Kvale (2007) writes: 
In an interview conversation, the researcher asks about, and listens to, what people themselves tell 
about their lived world, about their dreams, fears and hopes, hears their views and opinions in their 
own words [...] The research interview is an inter-view where knowledge is constructed in the inter-
action between the interviewer and the interviewee. (p. 1) 
‘Amir’ ‘Rick’ 
Age: 36 years old 
Highest qualification: Master’s degrees Position: 
Senior Lecturer Workplace: Public university 
branch campus Specialization: Linguistics, 
educational studies Years using e-learning (self 
report): 4+ years 
Age: 52 years old 
Highest qualification: Doctorate 
Position: Dean of Studies, Centre Manager 
Workplace: Private university branch campus 
Specialization: Mathematics, management Years 
using e-learning (self report): 8 years 
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The interview session with Rick took about an hour to complete. The interview session with Amir 
however took just over three hours to finish. The interviews were digitally recorded as agreed upon earlier 
and later transcribed by one of us (Airil). The transcriptions were then emailed to the two participants for 
member checking and any ambiguities were clarified during individual post-interview meetings with both 
participants. 
We employed open ended coding to locate themes that emerge from the body of data we collected 
(Saldana, 2009) and this process was done manually. During the data coding process, we worked 
independently with the same datasets for an added dimension of reliability. To triangulate the data and to 
ensure that the themes that emerged were a reflection of our participants‟ real life experience, all the 
themes that we both had come up with were compiled into a list and shared with Amir and Rick for their 
input through online channels (see Granello & Wheaton, 2004 and Roberts, 2007 regarding this additional 
data collection and triangulation measure we adopted). This additional step involved several group email 
exchanges and synchronous web chats on a social networking site. 
Based on their input on proposed additions and minor changes to be made, we finally worked as a pair 
to compile a complete list of themes and we proceeded to choose the most prominent ones for further 
analysis after more discussions and negotiations between ourselves. Frequency and saliency were two 
deciding factors in this process. At the end of the data analysis cycle, key themes were then collated, 
collapsed and finally turned into broad categories. 
During data collection, transcription and analysis, we followed several conventions proposed by 
qualitative researchers like Briggs (2000), Corbin and Strauss (2008), Kvale (2007), Patton (2002), and 
Zhang and Wildemuth (2009) to ensure the trustworthiness of our data and the overall quality of our 
research effort. At the end of the data crunching process, we found that although they came from different 
academic backgrounds, our participants somehow shared common goals and faced nearly the same 
challenges and difficulties in their ongoing efforts to encourage, promote and support e-learning 
deployment. Our findings and our reflections on these findings are presented in the following section. 
4. Results and Discussions 
Given the large body of data that we managed to gather and the different possible approaches to 
present our findings and reflections, in this section we will use the three guiding questions (in slightly 
reworded forms) to tell the stories of our two participants‟ experiences based on their actual voices. 
4.1. Reasons for incorporating and using e-learning for instruction 
The flexibility and practicality of using e-learning related tools for teaching are important driving 
factors for both Amir and Rick. Rick mentioned that at this moment in time, online educational tools are 
widely available to educators for free or at quite a reasonable cost and the only thing holding them back 
right now is their own imagination and whether “they want to actually do it or not”. This educator also 
feels that e-learning in itself heightens the interest levels of learners that he teaches, who are mostly 
young adults or working professionals who want to further themselves with a university diploma, degree 
or higher level qualification. 
Another important reason for incorporating and using e-learning for Rick is the “open nature” of 
technology. He cites for example, “24 hours 7 days a week availability of a Wiki, weblog post, pdf 
document link and others”. Indeed, Rick feels that the open nature of e-learning is a superb concept for all 
university level educators especially considering his university and almost all of his students are “wired 
for Web access”. The idea that the Internet is the core of all e-learning also permeates our interview and 
online interactions with him. 
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For Amir, the flexibility and practicality of using e-learning related tools for teaching his students is 
helping him to extend his ability as an academic. Timing his “dive” into e-learning with a campus wide 
initiative to introduce broadband services for students at his campus, Amir saw what he did as more than 
just jumping on to the technology bandwagon, he was actually becoming a “techno-rebel”. Amir clearly 
recounts: 
[...] that time what I did was I became in my mind a techno-rebel, trying to come up with an e- 
learning platform to enhance my teaching. But I also had a real problem because I didn’t know 
much about e-learning environments. Also other than a few I know who used blogs for teaching in 
their faculties, I don’t think anyone in my department was keen to go into e-learning as far as I 
remember. There was this university initiative to introduce a so-called e-learning environment but 
as you can guess it‟s all just lip service [...] at the end nobody used that thing. 
Amir feels that acting at the individual level made all the difference in his “dive into e-learning”. It is 
interesting that he chose the verb „dive‟ to retell his story but there was a clear reason for this, he did not 
have any formal training in developing a useable and user-friendly e-learning environment. He also did 
not know how he should go about to become more “techno-savvy” now that he had chosen to become a 
techno-rebel. He remembers that important moment in his professional life: 
I didn’t know what to do. But even if I knew what to do, I sure as hell didn’t know how to do it. I 
guess I just followed whatever I saw on the Internet. I saw that some famous academics overseas 
were developing their own websites to enhance their teaching. I did exactly that. Using my own 
money I bought a domain name and web hosting package from somewhere in America. But 
seriously, my knowledge of HTML and programming was like very basic at that time to say the 
least. Believe it or not I took more than six months to develop a site that I was quite happy with, 
four months for development and another two months to upload and test things out. 
Based on what Amir and Rick shared with us, it is clear that although flexibility and practicality seem 
to be very important driving factors for their progress into the world of e-learning, personal factors 
(motivation and aspiration) also come into play as an educator has to make a choice before he/she could 
incorporate e-learning into her/his day-to-day teaching activities. Fig. 1 represents these three in a radial 
cycle. 
 
 
Fig. 1. Reasons for incorporating and using e-learning in university teaching 
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There is also an added dimension that Amir brought up a number of times – the progress one makes 
into e-learning as a “learner”. Although he did not mention this during his interview, during our online 
discussions, Rick agrees that it is also an important factor for him. In Amir’s actual words, “Looking back 
I’m glad I became a rebel, rather than just talking and talking about e-learning I actually became a techno-
rebel. And I finally started my own personal journey from that point as an educator. But at the same time 
I was also becoming a learner”. 
4.2. The experience of using e-learning in day-to-day teaching tasks 
Given that both of them have had quite substantial experience in using e-learning to supplement their 
teaching tasks as university-level educators, Rick and Amir had much to say about this particular 
dimension of their progress into e-learning. According to Rick, he uses several different approaches and 
tools when it comes to e-learning: 
As for me weblogs and Facebook are used as supplementary tools for the existing LMS we are 
using [at his university]. The flexibility provided by weblogs and Facebook allows me to get my 
materials organised how and whenever I want to do so. Weblogs allow me to organise my contents 
in terms of text, pictures and video clips. Facebook allows me to push these materials immediately 
to my learners. 
Rick also adds that other than these two tools, he is looking into other possibilities to support his 
learners, for example by uploading video recordings to the Internet and also making sure that he is always 
available for video conferencing at certain times during the working day. As for Amir, his insistence of 
“learning about e-learning” has helped him become a more techno-savvy academic practitioner: 
In the beginning, other than using the ability of my website to store documents so that my students 
could download them at their convenience I didn’t think I did much with my website. But again as 
times changed, I soon realised that there were other tech tools available, things that could be 
incorporated into my own e-learning platform. So I started to use tools like Macromedia Flash 
technology to develop simple animations and bite-sized modules. I also started to link all of my 
online presence to my own website and now of course, on Facebook. 
Like Rick, Amir also feels that local university academics should explore all the possibilities that e-
learning tools afford them. However Amir states a problem that has put off many university educators 
from adopting and using e-learning tools in the first place: 
[...] when you adopt technology to enhance your teaching you need to see the bigger picture. You 
need to think about any opportunities to drive the learning forward using whatever tech tool is 
available to you at that moment. For me personally, the issue has been about time management 
because I can just tell you now that trying to develop an e-learning environment and trying to link 
everything together takes a lot of time and a lot of trial and error. Sometimes it’s just hit and miss 
but sometimes when things work just the way you want them to work, you get driven to do more. 
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Amir’s comment above links nicely to another sub-issue that both of us wanted to investigate – the fact 
that there are not many educators in Malaysia who are willing to explore and invest in e-learning to 
enhance the teaching and learning process. Rick lamented, “For me they are lacking in four things. They 
always say they don’t have enough time. Many also say they don’t have the skills especially for online 
learning. I also know quite a number who are just not interested and several who have no motivation at all 
to use e-learning to reinforce teaching.” 
Indeed, Rick’s comments are a reflection of the research findings of the Malaysian Ministry of Higher 
Education with reference to e-learning in the Malaysian higher education sector. Time, skills, personal 
interest and internal motivation are all oft-cited factors (excuses) for not wanting to become an “e-
educator”. Amir on the other hand has very strong views about the matter at hand, in his eyes there are 
several “personal and institutional obstacles to e-learning take-up”. He adds: 
Personally perhaps many or most of them are just unwilling to make any investments in e-learning 
and online teaching. Perhaps they see no need for that? Especially when they teach their students 
the chalk and talk way. But if you follow this line of thinking, this is just archaic. [...] Once in a 
while though my colleagues start talking about how Facebook can be used to teach essay writing or 
mundane things like that. But they are not able to see the interconnectedness of e-learning to 
enhance teaching and learning. They just aren’t interested. 
As for the institutional factor, this was only brought up by Amir. He believes that some tertiary 
institutions in Malaysia are more ready to embrace e-learning and to allow for experimentation by its 
entire academic staff. However, in his own backyard: 
My own university? It’s only hot air [...] But at the end of the day like I said, the future is coming. 
Even that statement is wrong. The future is happening. Now! If local lecturers are still unwilling to 
xplore the world of e-learning and to create their online profile as an educator, how are they 
different compared to dinosaurs? They must take the initiative personally, not wait for their admin 
to approve or whatever for our country’s sake. 
4.3. Living in the present and preparing for the future of e-learning 
Apart from ideological and personal dimensions of progressing into e-learning, and also the 
methodological and practical issues that impact upon this venture, we also wanted our participants to 
think about the present and future of e-learning from their own unique professional perspectives. For 
Rick, this present moment has benefitted him and also his learners: 
For myself as the instructor, the knowledge and experience gained is enormous you know. It helps 
to increase my intrinsic motivation. For my own learners, they can have more access to learning 
materials in a more flexible manner. They all told me that their learning becomes fun this way 
supported by video clips, pictures, hypertext, whatever. 
It should be no surprise then to find that Rick also has a positive vision of the future. For him, 
educators who have chosen to extend their real life teaching activities using online learning pathways will 
be rewarded in many ways: 
I really believe that the future of higher education belongs to those who have the capabilities in 
extending their teaching beyond the classroom using technology. It’s because they have to face 
Gen-Y and Gen-Z learners are who more techno-savvy than them, right? So these educators will 
receive good reviews from their learners and peers and thus increase their motivation. And don‟t 
forget, with technology teaching itself becomes fun, interesting and less stressful. Everyone wins. 
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Rick’s idea that “everyone wins” through e-learning is also shared by Amir. Both of them see a kind of 
synergy in the here and now, and in the future if e-learning is adopted and adapted more widely by 
academics in Malaysian higher education. At this present time, Amir believes that face to face contact 
during lectures, tutorials and personal tuition are still needed but he also realizes that new pathways of 
learning are being created by technology: 
Should we say no to e-learning and online teaching? Or should we join our learners online? There 
are so many tools from e-testing, video lectures, online chats, video chats, message boards, t-logs 
[teachers’ weblogs], group blogs, community groups and so on. We must all try to benefit from 
them so that we can open up online learning for our learners. And maybe in the process we can 
make sure that learning doesn’t stop when they leave our classrooms, seminars or tutorials. Like it 
or not the future is happening. It can be an exciting time. But if you choose to resist this inevitable 
future, my wish for you is good luck and happy resisting. See how long you could do it mate! 
With reference to the future, Amir is very excited because he has seen so much development and 
progress in the world of e-learning in the past decade. He also likes to imagine what will happen in the 
coming decades. For him, e-learning is really about “creating a sense of sharing and the construction of 
knowledge”, he adds: 
Learning doesn’t stop when it ends in the classroom, right? Today learning can happen at any time 
online, if the educator and the student is ready for the teaching-learning process. I’m very, very 
excited to see what will happen in the next 10 or 20 years. Perhaps Facebook will still be there, 
perhaps not. Maybe something new, something even better will emerge? Our ability to network 
online has changed so many things. And I know this is just the beginning. I only hope that more 
educators would embrace e-learning and online teaching far beyond thinking about how to use 
Facebook to teach whatever [...] Therefore, we must fully embrace and heavily invest in e-learning 
not just for our students but more importantly for our own selves as teachers. 
5. Conclusions 
Within the limitations of our study, we have managed to uncover a range of different ideological and 
personal dimensions of progressing into e-learning by our two participants. We also understand now a 
number of methodological and practical issues that impact upon this venture as a preparation to meet the 
future head on for university academics. A larger number of participants would definitely be able to 
provide an insight into a wider range of experiences and to share many more life stories with us with 
regards to progressing into e-learning. We would strongly suggest this as a possible research topic to 
colleagues who are keen to find out even more about the lived experiences of e-learning practitioners at 
ground level. 
That said, this limitation has not impeded the breadth and scope of our body of data. Rick and Amir 
have both given useful insights into their personal drives, feelings, failures and successes as e- learning 
practitioners. Most importantly, both of them were handicapped by two factors from the outset. First, both 
of them never went through actual training to make them e-learning experts and what they learned was 
based fully on hands-on, trial-and-error experiences. And second, both of them had chosen to work 
outside of the system as it were to prove to their peers the virtues of e-driven learning and to show others 
that e-learning is the path to the future. Interestingly, our analysis of the data shows that although they 
come with backgrounds, both of them somehow shared common objectives and faced nearly the same 
challenges and difficulties in their ongoing efforts to encourage, promote and support e-learning adoption, 
adaptation and deployment. 
Amir and Rick are truly “techno-rebels” in the fullest sense of the coined-up term but they are more 
likely to be techno-rebels with a cause, that have taken them to a new form of existence in their 
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professional lives. We have no doubt that any individual academic in Malaysia or beyond who wants to 
venture into e-learning will benefit from their lived experiences and the insights and reflections that Rick 
and Amir have both shared within the spatial constraints of this academic paper. As Rick rightly pointed 
out to use, no matter how hard it is in the beginning to venture into e-learning at the end of the adventure, 
“Everyone wins” – university educators, their learners, and of course, their country and its people as a 
whole. 
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Appendix A.  
Open-ended interview frames (for the collection of narrative data from the two research participants) 
A.1. Past experience 
x When did you begin your journey into electronically enhanced learning to extend your real life 
teaching activities? 
 
x What made you choose to explore and use online teaching pathways in the first instance? 
A.2. Present time 
x How have you adopted technology to enhance the teaching and learning dyad? 
 
x Why do you think there are still not many educators, perhaps even your peers, who are willing to 
explore e-learning to enhance the teaching and learning process? 
A.3. Imagined future 
x Who really benefits from the use of online learning pathways in your personal view? 
 
x Where do you see the future taking educators who have chosen to extend their real life teaching 
activities using online learning pathways? 
 
 
